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EREANMTERFER N EBRGNIEEE  FEREBIEBR S E LSRR
HHFEZE LG B TERFEARENE 6w R EEEEGE TRANEE - IERAE
MERER L EBENE S DAL E R SR A L DB TR E YIS
BRERE > R H SR EETT L THEEE2 SRR > XENBHEGEE KA
EREEHER S PR L F & A4HRE -

NIFHIT R R Z e U BGE EVB H O EINZ S B F R M RYEY) - BRZRANIL -
FERFE GRS NRAERRIGHTT Ry > BE M ESUEERIE N F EAENNE 7 #E LHE
ER—HERSER B MEUEERNRF EERVERZARIER - sesy3 EE m AR
AL 7 B 2RI 5 R Bt IR B E R A S EH LI A it AR
IEEEHERISEERGEHIRARN -

HEFPA NG SR R E A AG A RS = B EH E B S
IR AR k% N HEFR S I A& BN A A e » BEAAVE ERHIREaE - AR A e
S RAR OB R o RS SR E R E T S SRS TR R M B
% FELUBHEIE 28 S EARGEAY SR L B ER BRI ¥ 15N eSS (E B RS
ST BRI AR R R AR ~ T E CER TRy E AR - WIS —EREUS - {]
LEMA Ry ? (TR IEE SRR ITHE S —BEIREENEE » eSS A L2E L
RSB R E R ERE T - FE R B Ot R T NS, - SEfEHS -

R T St T BRI E C 2 S B LAY LR AR LA B 245 T ESN DU
RO A A BERE SRR Y s AR B I U et o

T - KRR EBHEE

FEPAEE PRS- B aBRIENEET - AiEAE S s R e B s
TERZ g 2K > St " B ) - S EEEE RO -t A\S2REd:
SEAHACHEARARER > Bz —Ehit " RirE ARG, (epistemology of technical
rationality ) = £ B SERTE R 5 HVE R EEAFTIEN - B EEE e R
PER AN ZRAIEI T > B S ITH B 7 RAURAVRH (7 > EIHBE E BRI RS
HVEREARSCRAARNE + FFYiE 2 il e B N e EPR (B e AR A 5 O > NI B R
INDLZ 5 LB N BUE R B 56 SR AN A Em AT TR B 2N A B i R L B s e
[EHVEHE - IR L FASFCEERERETSIEN DAVSRINE - NS
BN E T H A PR - piig R T BRI (B sifls R e M (situation
or domain specific) HY= & » FIEZAE LB ERAHIRIE B BEUAEERL (perceived
self-efficacy ) (Banduraetal.,1999) - gi7 S8/ A AR5 2 S AT FE HY H FRE
B S R BRI R & TR - DA smitah B B B M A 2 A& 22 - 599 FARER
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SRR AT AR A B & R & v - THEI A O e E S A 8t \RYIE&E I E
ATHIMER > EMESEZEREEREE N EAENE#HE » EEHNEEE
RRGRZEEEUR - 1% RS ~ BEIREN S el B 48ERGR ~ W AEIE4E AT Ry ARSI TE
M ] s E T St A RS A B EHYOREE R AR R e i R 4R BRI (rejection
sensitivity ) (Downey etal., 2004 ) AJREAE (RS EHTTEAIBEATER " R
H o ERHFTTNIETE - REE AR TSR EENEEEEER SR Z A
RAAIESRAVT RS - NG RRE GG FEERITENT) - EE L EAS
FREREE BTG RS (Downey & Feldman, 1996) - [iltiE SLafioeas R —H
BUR BRSBTS R R S e i P R FE AV B ARG N R
L R KRG SRR L E S TE 2 R B = - B PrEe Ay EoREES -
AR S S B 4ET A R B R RIFrERam 2k B D 8w S = AME ZE A E o - A
S AR B EME R R [ERNEARAE AN EZ R - 5 2 > Himh
EBEBEEFAEEE  ERREANEERS  BIEm/AR o A HEHH R Trv®
RIESREEEAE S IR - HARRESEE— i = » ST A FHAVETE IS HEARSS - PREUHE 4
SRR - RS RIIREHANZ B TAE & B DURKR G N B A T e
[EIHY& 2

HE  MERER RSN S — A - ZHRE "WEIRD (BEERY) | FEARRTE
B EAFP RGBSV g AR S b SiEURFEET S - B E e
b S P R AL o RILIER S e R | BRI SRS SR A A R i S —
HARSUEHt g 2 A\RNEBHRSHT » EEeth GBS ZNEN < B—FREAT
IERE R HIE T M H T REET  JEZEE R EH AR LAY LB i DUa L HE
FIRCEIR0 0K » BIE b & el OB ST HL A B SRR IT K o i AR T R
o BEEANMER RS (AHZER) KESENVEERSG GRIERZE) WEgRtsca
TEFME AT BRI EA 22 (Bandura, 1986) - 35 2 » RN BRI E—
TEACR AR B N BRI ARG RN R = S s B EAR AT Rk R E GBI B R4S
FROIEERTHHAIA P RIESN > o 52 5 B AVMAS A4 2= St e B EEfs e E g
HHR NREEAENT A NiE ST ER SRS E - M52 &5
FEAEHE AL MEENEEE XETE HIEFEEE —EER - fIRHETEREN(E
72 (moral beliefs ) &4rEe " HEFAN{r |, (rights-based ) B " 5 AAr ; (duty-based ) Wy
AR5 (Dworkin, 1978) - Al ECFTaH&R M AV MR R EH ANE =5 » ITERRE
HH A s B A R B A 2R 91T By B PR B oA+ & S b B R P R ARAV T R B AT A
(&) & AL B A S & S B R AP Y B E £ R R R TG R 2t e
AL MERGHVI T BRI T o B EERAEERERZR (tafER AR A [F 23R
IREIBHIRNZE BT ) B [EMAS 243 O 1F s e A AR SV B RE L%
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RS - ARVAIEE B CRlE ey SR, - 7 R IR e i e B AR S LA AR
RT o AR - B ARRRENE - tHERR RIS T AR S SR A R R A 0 B
BTFE B AGR » e —ERE G HACE S B CALIFGRER AT 21 - IR ESS
EREEE AR T OEENFERE 2 EERA -

R~ 2B L AR ST

R AEBE O ENE " SUERSEIHSE ) fg TZ3UEmst ) - AR
R A& 03 35\ SU LR SR BIPE T S L RS ATOTAE HRRY T HE A NS B T e
) EERAVELE - AR N OREOE EHVE RS EGT - S 2rs S bILEH ST - 4R
PAUILERSS B UL RGA SR NIV EESE R - e E P& H sy ERER B A EN
XALFER - DAER AR B AT AT B C AR M S U E R R N 2= A B R BT
1t - HE R A TERYE - 0% E CHYE RN D (8 S S B PRy 2o gseat 5 O
FR AV ERERD » ST B CREEE RS U B EEIHTT - tHE CRGEEMNIIS L
{EbHFERET RS R AT B C AU LR SRE A = Fr H B R PE 7 205 i B e T 5Ram R -
e EERIRMERY - B0 - FFEBER ERIE T EE A S B E E RS IHE e
BRI AL MERS ST 23 718 —17 R 2 L BRDHRE R A HY B9 1% 58 SO ERERIIE A AEIE] -
SURMES T s S B EERYBT TR G - TR S S B A e R ma E O
R T 5E © S RE TR HIgE S EE SN B ATt 4G - A imEiRi o Bal
AR -

B L BRI EE AR RS DHEEMEIRN =B - TEESEER
T ERERRH IR AR o [ RED 5 (5 4 S b O BEEE S Richard Shweder (Y T HE—435% |

(one mind many mentality ) B8 - 15 H CA TG 7Ry R = e EE AT © B TOR[ESZ
{bttE N AL B F B A A2 52 - R 2 E — 1 L NEY AR O RR R 5 (Rt
ST ERITER 7R U BRI TT R PRI A MES b - =S & FL L BRI 2 Sk
T EEREL | (One mind, many mentalities; universalism without uniformity ) ( Shweder etal.,
1998,p.871) - #AFEZ - #R#5 Shweder (Y " Hl—770k | T oREUES » (EEAR T O BEE T
GRIEMTER > FTaE I Z UL R L RS e AR » B B2 —RCHYRNE - Rtz
ARG - AR ITHIH - RFMERNSZ T - BTG IRMTERE AL
Brr ~ ERAERTIX ~ I ARG T8 TAEKIZER @ BEARML TEre B8 F3Ubi
R - (HHAEFEIVZ RN E By 7 2w e fLERIY LIRFROK - IbR B IEEE N
ENFHREEAR LR R - 52 HEmEaEE T - Nnnasn 2R S sSts
JE G ~ 72 AL [EIEAR T G R A (B s ORI BER AT B I 2 fe e i am sy ) -
BORIREASTT BB - SIS EE R MR "% R IES (s EEER
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HFEANEETHIRESTEEEA) - FREE \SEFE A FIRVAIGRES - Wi 2 S "] DU
BAFRY > EEZALIERGHY  WHEATEE S - (B9 20y (oL - 1998) - Al
—EEF A LA RS O SRR TR S U E R EATITAERE
BT RZERNE > e ER 52 (25 ) S b St E LB MR O el (3
JehE > 2011 Yeh, 2023) - WEHERESIMH A RS > AR T ©

2~ KB EAWTFERR SN & A e

AESEr & Z [EAGH O EE T B A5 72 R e HIRVET - A OB T
RIERC b BT BN S UE S GRS FIE KA I - AL OB E
2 AT B B BRI RIS R G TT Ry 22 5 e FL B g O B A (PR A AT Bl (g 2
b RRRER SR AR RRRAELR - AN ESU B G A R EIRRE R © 2L
LAV Z SIS ~ HEERET - 555 - SRENI G ERES AR E - ISR T
M - B0 > FEEIEAAA Ry S B ENY) - B A ENE AT Ry F R AE ST ~ IR
REVAER > B EIE EGOUEBR A - @EARSUEFEAEBRES ~ S F5g-
EEEERED BRI — S R OB BT Ry S mAy e - fIa0 - Fra Ryt
e EARIRYAESE ~ 180 - 5  +EEERE - APRRIGE T mAREREM A ES
BEET - HYE SRR~ (SR AR ENIEAY T3 - B IE R T AJHAY 3
[FIREERANFR K > (e T BSSUBRYSORMANERAE » (NI - (eEA L OEEHITERT - LS EA
PREFSAEZ R MR EIR > % Bl E A RS BRI FEE -

fifBAPE 7 2R OB AR O R A RS - W EEE OB TV A > &
B 2E HEREEEA L OB SR T A T OB 7 ERN IR AN
CEHEPE £ ) B AT i Aa R I B R (O 2= P R S5 ey A o O BB T 3R
3 o W5 R E L — R iy O AR s B RS R S A L O BR BT B R - A
£ Gir) HEweAR £ Gir) MR EHRETRIAER TR - FrVLE AT RIR R e E
ERE » EFREERE - RENERE » A EVA VBRI SR E#ER - B
HGH R R M A T R B S A S YRR - DTS R A RE e AE A
[FE AR RERVAIRGE R - BN Gel A BN s e 2R e 7 12 S A SR A B -
AMBATR RN > 2/ DA DA MIETIARS © —(EERAEE KBRS > B (EEFE4S
PRSI AR S - EREENREIRE > nIRHSUERRZ A FERFRE R - A LA
T2 R LAY O ERE S A FE R B S AT A S B 22 5 o i (i AR Y Indigenous
Psychologies A<M iS4 £+ O HEER © 2RI E BERE AR s g VIR SRy - B8]
REFA S EAESR  BE HRE AT/ DR 2 HA S EHY O ERE S AR IRy B, - S
Ju N BReR At AU LEER (Indigenous Psychology ) 1 2
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“emic ( FAfir) K1 "etic (Ffir) | ERIEFRFHESZERHETKST (Kenneth
Pike ) 7f 20 tH4CHY 50 FATE ASHERRABRER ) - DU 78 AT B RIS LRI RATEAR
[EEL A - EALELRBRSEE - R Ep AR I S N AR B R L g R BB S
{FREZ UL B A ERNNEES - BRIREFRE TR - BAHURRZ0E © B R
Wbt FE BRI L & S ML A TS AR i e BRFTa A& S b - S MREVEE RIS E B oA
DAL SRR ZERE - R T 48 E AT EAEE H Ay B ME A EL A (reflective emic
approach ) Bif7 B (irEL A (reflexive etic approach ) FifdERFZEE (Yeh,2023) » FzK
MUR B AL RS RO Z S PR B 580275 - ROEME AT EA © FEf R E &R
BERT (R OHEERAERAES  fAEE TR (A1) BIgSC
(B R T Fe R G > IRl BB BT R B R RS & DARDEARTIASC RIS IS R A 150k
OEREALT B FR SR - By T EEn AR, (role obligation theory of self-
cultivation) (Fwu, et al., 2021, 2022 ) #t&—{E S EME EALEUAHZFERIGTF © MZER S

(Daharma) Z—{EEIEERVEHFE 1/ ( Bhangaokar, 2020) - f5HYEEIE U EHAETTH
WRFHIRLS: - AHEHY > H 2 (Amae) FIHEH fR5L (Super-Ordinary Bias) Hili&H AL
eI EAIES - 43 A L EEER (Doi, 1992) FIAMEGHEARES ~ (Uthfsl (Ohashi&
Yamaguchi, 2019 ) g - BT S HHEISUEFRFPR - KT & 830
RV EEBLSRIT i

[ B A BRI ST AR AR S TR R BIR AT B A HER  Ealg st
S EEAT T S7{RiEEE (cultural encapsulation) | YRR, (Wrenn, 1962) - iZiEEVEE
{8 FF B — SO LR T At e S EIR SR R AR B A P R S RS B ECEE LA
ZIFERVENGREURE B R - & —EA LA Tt g P ERENER > 5EE
% B CPREE T A TR NMIE&E B A (B ER) SO CEEESEEER - EthEEs
—fE TS R A - KRN AT R RS AN IR S e s A H AR
RSB bt g BB L R T RS » BERE LR EMERN Ccultural-
specific ) FEmHEAY o 15— R RRZ TR E A A H A & S B R A MR B AR RE Y
[ o BAh B EES KRR R 1 & BB AL s BT LB S AT Ry IR
FyiE o i R AN E SR BRI S E RARES - TN E AT IR RO AT ey
ORI T 52 F AR PRI AR 2 U B R 17 By S5 LR 3

BEAN > E RSB B WA 1 3 e A e R T SR 21 25 T S B B R Y 22 22
05 > 52 M em i E BUELEE — U AR AEAE R M U ARBIFAZE - H2E
AR —EVE AR LS BN S E R EEEETN - AT E e R+
BT AR - EE— %G EHE g EFE TS E MERNES - B0 888 /9%
RSB EE 0] AR ERaZ U BB EN B R ER L - (B2 BfNARESUEE S - i3
BEWHRERELE UL MR EEIREER N N 252 MHER > fiE2 (kY - Fischer
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and Schwartz (2011) HYE TR iE —amibh o M9 od 7 =40 KIS - EFE1E 67
BB 22 1Y 41,968 42 B #Er T B (HEEEHE (Schwartz Value Survey ) ~ 1 19 {#
EOMELZ: Y 42,359 4SBT0y \NME(E{E#EIR%: (Portrait Values Questionnaire)
A DLURAT 62 BB 2R Hr Y 84,887 442 BE M THYTH FUE (H S A World Value Survey )
KRB ENNE T AR EEE - 2 = REBRENTAEEERE SR - 11
NEBZR 2 M [EEBOEIE AR E nydmimIE = 2 > WRE T SUEREREAE
(IAEE B T 58 - R mEER » —(EEIZR NECU LAY RS 2 S EE S S BREIRY = S EE
ZEH - B ERAE R EE TR — (B AVA LR ER T RS O LB RV E RS » BIE
Z BRI R RS G KA S - Frnl 2 (A RS AR EE i T Y252 (Yeh, 2023) -

(EPNGY = RN S =g SV AE N LT AP Y - Fe N 1 A1 N =3 o ke s AVAE = L 7
% BT REE Bh ST B B EIR SRR AT A (E RS 2= DL S B S B ER S
EE T - KR AURRE AR E - (HE R B B B G B T Bt B
ALIG 7 L FEIMERIR R > WieE b —(E T A 2 NS bt g I ARy i e
e A AT HARER B S B Z RV S - 5 2 » B MR EUR ST A8 5 A
R A2 B AE RS 2= R G F— (8 A S MERIEZE - R AR — (B REaR B S b2 5
AR IR EAS 2 SRAYA - Hilsy - IEHIEERT & Shweder "3 —93%k | T oREIREAY A L3
i °

FE SRR 2 S M A R 52 AR R PR - (B A s Y 22 e o s A E A
P& B Rr BRI LA S B M AT e b e 02 B s FE LB BT (Tsao & Yeh, 2019; Bedford &
Yeh, 2021) o LB MEEAL A TUED IS K EEAR L SUERIR MRS & » (H 5 HE—H
AN B EREIIAA I s (B S) B0 2RI AN R (B ) Z M
AR = B2 - G am A SR iE e A (PR R 2 R R S B — (5 B 2 Y A S PR
FEHFEM > B2 —EE I B AT I AT AT RS BRI - DIZEE T
BB > AN B R R e 2 K S BB MR T2 R - By T SEMHE
T NZE LA R R - S T R ARG L IR B A [ s L B R A G
TEfGR FHVESR @ WA " ARGSALMAS |, STHAE B TUE S A ZZERES - Arsd T 1E 0B
BT L, o R R OB S TR Y A E B B A T S L A B
HYPAE LR ER IR e B B R (RS 2 B FERAT T Ry ~ BHRAVRKA - EFR TR E Ly
FNFREGR T SUCHAEESCHLEEE ) - WEEE TS BERAY A B R
BIAT R B (P g [ Y Rk B B M4 ~ TRl » 2022) - AR B MR BRI ST2%
TN AR BB AR (R A OO ERBER] - tFeREE ARG OB T BN -
Fr B A TERMERSUERE )T - RZIRINRIERZES & - ARERAVETZFEE S
1T Rl A2 DL T ARES AL MEAR ) SIREAENER - THIERR - T8 O3S
WSS AE » DU Bl e - REYR ARSIV E A DB RE K ~ v DAL EE A th s
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(BT REEESS - DU o] i A 2 e e A A T IPs S LR ST - BB AT DAE E 4l -
Tl (2022 ) SCEERY 246-257 H I ARGEAAYEREA - AEERAVEEE T LA ETTHORZH -

FBE L TR EEARC R ES oA R E RS T2 A DN E
° {540 - Rozycka-Tran %5 (2021) JEH TR EEsERCARYEE T221E 83 (Polish version
of the Dual Filial-Piety Scale ) - F5H] | a%x &RAVAZRLERATIS A RIS 8 TR
REHE N ERY I AR ZEEE S FTHII AR R R - E4ESEE T2E ST
RIHTEE AL B ERER - WA AL T SR PE U7 722 iy —(E 25 Lk < T Nainee %5 (2021)
HIMER T Bk PEaazERR At 2238 &35 (Malay version of the Dual Filial-Piety Scale ) -
A 7B R FEESNATEMES 2 MR GE SR F DEN R « b
Lim %5 (2022) fEH] 7o T8RN eSS IR EE-E A - R 7 FEEST
AR HER 8 SR AR RS S b BRI A » DUSRAE (A E gt & R B 2=
FHJET] - Zheng 55 (2021) g2 T E A E R B FRER. - 5T T 2B BRI
TR BHIRA G Z B E L ~ EERE - RUEFIEERET 7 0E » DU EIFIENER
2B s e/ A E R [EIRYEHETRCR - Qiao 25 (2021) fHFT T Rl S (R fdT ¢ &
A 2R B R R RIRYRR S - {2 RS =M (darktriad) 89 7MERT @ DLK
EE/E RIS EER - FrA B EEESE & R E S i A AT BRI ER
M ZEBA TS S S Y R MR R E Y B R B M

B~ &55B

PRI R AR A A L OB B m A 4 ~ IR 2 BEES AT
HIILHY DR - GIAIEE R DR ~ PR S LA S IL ~ S PR B U B A ST oK S0
REFI AL EA R B AL R B I 17 ~ 40t R st B B R et F AR e 1L A B s
AL FERRE AR AR TR 22 IR 52 - API8CH RAB R BRI R B o0 R 1rey—oc
sE A SSEARE ~ 4L - SEASE - BUTEIN TS o BT IS T AR Tt
AR T E]ZE RIS - B8 bt sea F R fR A S SRR A e AR 2 B fm A
R EE A AR R BEERY 2 DU R st BT B4 = il F SRR e R Ry B > B At
A Bt & TR RCE B AR —E & R (A A Ay et E AR A 22 5R0E 7 S RS T
HHEFRIRHL H PRt BERR 120 B CHIETAYRIEEHE H A — 20 #VSES) - 7 S 5%
J& > SRR SE EIRIGAT AR ~ IR ENLF RIS 2 P DU A R) Ko 3 e R el H ARH I #]
EFLTE RN E H O EERE - @R EMEE S @ N TN HERLE ? SRy
FRTSHEE NMAAE SR A et - AR T F A AR R S - i5e & m A
PREL " TS ) VAR S IR » BT — AR - % B AR g E R
A B - (HEA S —(E A > [F— B IR 6 Ry Bl HARAYIE— I - Ut b e iass
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HReSHVHEAR S 2R MG (I AR AT DU R B HGHE T T # B R E S5 A IS4
k&R ~ FRENF LAF Ry 2RIt B AR - SCEREREIE S A ROk 8 e Ky L [F]plerk H
RV ARIIZEE SR ) - SRS - RS TN SR E T AR
1Y~ SEEE 5 CEEEUERY - MJEEEHY - nIRE Bt BRI A E - Bt g2
FPMER RS RN R E M E B HHESOPEGR - 52 ZIoEMERit 2
R DA LIRS « SR - DIPTSR R i fH A Rany - NI > Wista 8
FBEAIBZIR B2 AR RIR - AR AERR A AT 2 K AL & a8 AT e B =)
A4 BIMEREA T OB st GRS - M RES0 [ SRR T T AV
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et seaRi - AU Fe st e R G e A e > A4AA R - HiE—P %
AT HE A & 2 PRI ARAE Y B INIEERA A B A BRI RS IrR LA i
HURFAEER M > NIIRAEYET ~ ey - aElFes - T Zoezeth ) ARG RIEH] - P
sH Tzl SRRV RSB EANA R IR B9 - WA E TS
PEHIEATER AR —(E EYI S L i 5 T AR - B S et E A st
IV ARIMEAR LS » RS B A BT 7] LAEA B A RS8R i A IR E L -
Fital — TR HEEL S BEA R e AR - B T e FERETE
B IR ORRELLEEZ F - B ASAAENEER - Uty s - EFF
HEVWEELGREMAAEEL  B52  THIIHEFHES AR LR T EE
1y, o~ TIRIRERY, - RIL - ZoTHIIHEHEEO SRS R E B EVEE © 2
ZEBNLBNRZZENEHERHEEO R -

Be(% - AR FENE S R Y A B A I ARG - ST e EmE
S BRI R 5 CHIMTE R iR E CHUA L E R - SRR R A BT
B EEAY BB (R{EbTFeE B R A2 2 B - B T BRI EY)
SEHRARE TR A Z B I CH LR - R HUAT SHE A BT e iy LB -
PERUEMENT LRI ORHER —(EAE RS S TR TS5 EE SR i 2 e
FERA (AT & R - JRAVARER > AR FeE R B B R e AR H S
AR A H A R E R R - SRR SNy AN EILERR - BE
HYET AR RE Bt B 5 E -
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This essay examines Professor Fu Bi-zhen’s account of her transformation into an
indigenous educational psychologist and the development of an indigenous theoretical model
that is valuable for teaching practices. Following her narrative, it delves into three pivotal
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cultural systemic research, and (3) the contrast between reflective emic and reflexive etic
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perspectives. The essay concludes, by emphasizing the concept of "binary vacuity” which
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As a Chinese teacher training expert and instructor in the field, Professor Bih-Jen Fwu
wrote this thought-provoking paper based on years of systematic research and practical
observation, warranting the highest affirmation from readers. This article not only describes the
lengthy journey of a person involved in education or educational psychology who transitions to
become an indigenous psychology researcher but also highlights the valuable insights gained
from her own exploration process. The article's content merits careful reading by researchers
and practitioners in education and teacher training

Most human behaviors are products of the interaction between cultural factors and
biological genetic factors. When studying or exploring human behavior in educational settings,
should we not consider cultural differences? As an applied discipline, can teaching psychology
fulfill its purpose if it neglects cultural differences? The answer is clear, which is also the
fundamental reason why Professor Fwu is dedicated to investing many years of hard work and
persevering in addressing the challenges of on-site teaching in Taiwan's education system.

Some people may argue that there is a gap between academic theory and practical
application. When applying theory in practical settings, it should be adapted to the changes in
the context. Given this understanding, why not consider the distinctive attributes of the theory
within specific social and cultural contexts when developing teaching psychology theory, in
order to create a theory that fits the social and cultural environment? This approach will not
only allow the theory to fulfill its role in practical scenarios but also introduce innovation to
theoretical perspectives and establish one's own academic subjectivity. It can be said that it
achieves multiple goals at once. Why not pursue this? Professor Fwu is a scholar who embraces
this rewarding endeavor of achieving multiple goals simultaneously. Through his research and
teaching practice in indigenous educational psychology, he has gradually fostered his own
"intrinsic motivation" for research and teaching, and he finds joy in it.

Along with acknowledging Professor Fu's insights about his own academic journey and
experiences, | would like to share a few of my personal reflections after reading the article and
use them as a basis for discussion with Professor Fwu.

I. Discussing the Gap Between Theory and Practice

Professor Fwu stated in the article that during the training of teachers in Taiwan, teacher
trainees often expressed concerns to her about the significant gap between theoretical
viewpoints and practical applications, even suggesting that "theory is useless," which troubled
her greatly. She personally believes that two main factors contribute to this gap. One factor is
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that the "epistemology of technical rationality" has long dominated the theoretical construction
model of teacher training in Taiwan. Since this theoretical construction process aims to establish
a pure relationship between variables while controlling for other factors, it is markedly different
from the actual situation, where numerous variables exist in the field. Because these potential
variables are frequently excluded from consideration in theoretical construction, real-world
outcomes are often influenced by them, leading to practical results that frequently do not align
with theoretical expectations. This discrepancy naturally creates a gap between theoretical
viewpoints and practical applications. In fact, some scholars have already recognized this
dilemma in the practical application of theories. Therefore, it is recommended that when
developing and compiling research concepts or measurement tools, one should consider the
specifics of the situation or domain in advance. For instance, the idea of perceived self-efficacy
(Banduraetal., 1999), commonly used in educational psychology, has developed a self-efficacy
concept defined for different specific categories and corresponding measurement tools to bridge
the gap between theoretical viewpoints and practical applications. Additionally, it explores how
some individuals tend to hold negative expectations in interpersonal interactions, anticipating
rejection from others and experiencing anticipatory anxiety. This, in turn, leads to a tendency
to focus on negative interaction cues, becoming overly sensitive to signs of rejection, and often
interpreting vague and ambiguous messages as signals of rejection, which results in emotional
and behavioral overreactions. In addressing this mentality in interpersonal interactions,
psychological scholars employ the concept of "rejection sensitivity” (Downey et al., 2004)
instead of "anxiety traits," which are not applicable in specific contexts, as a predictive variable
for research. Subsequent empirical research results also show that when the concept of rejection
sensitivity is applied in studies of intimate relationship situations, its predictive power for
whether a relationship will end in a breakup is significantly greater than using individual anxiety
traits as a predictive variable (Downey & Feldman, 1996). The research findings repeatedly
suggest that when constructing research concepts or theories, considering the contextual factors
relevant to the applied concepts or theories can significantly narrow the gap between theoretical
viewpoints and practical applications. The viewpoints proposed by the theory are often
summarized by the majority principle in statistics. For the minority of cases that deviate from
this principle, they cannot be accounted for and are treated as errors, leading to inherent
shortcomings in the application. In other words, a gap often exists between theory and practice.
This is a natural and normal phenomenon, and there is truly no need to complain. Suppose the
user is quite familiar with the general viewpoints proposed by the theory. In that case, they will
naturally be able to draw inferences from one example and adopt a flexible adjustment strategy
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for the specific context in which the theory is to be applied. Taking these special contextual
factors into account can significantly reduce the gap between theoretical viewpoints and
practical applications.

Additionally, Professor Fwu mentioned another possible reason for the gap. When
applying the theory derived from the "WEIRD" sample to non-WEIRD ethnic groups or
culturally diverse individuals, as Professor Fwu stated, it will inevitably face two gaps. Thus,
when utilizing theories developed from the research results of the "WEIRD" sample in the
practical context of a different cultural group, a significant gap is unavoidable. This argument
aligns with the primary concern of many non-mainstream scholars who advocate for the
development of their own indigenous psychological theories to enhance their applicability. In
fact, researchers in social cognitive psychology emphasize that when investigating and
analyzing human behavioral issues, the personality system (human factors) of the individual
involved and the environmental context (environmental factors) in which they exist interact and
influence human behavior (Bandura, 1986). In other words, not only do the differences in
environmental context factors mentioned by Professor Fwu in the first source affect individual
behavior—leading to discrepancies between observed results and theoretical expectations—but
also the variances in the personality systems of the subjects can cause individuals to behave
differently within the same experimental setting, thus creating a gap between the predictions of
theoretical viewpoints and the actual outcomes. To put it differently, if it is established that
individuals from different social cultures have distinct differences in value beliefs and action
goals, such as the distinction between moral beliefs categorized as "rights-based" and "duty-
based" (Dworkin, 1978), then the personality systems they possess will also differ, leading to
different behavioral expressions under identical circumstances compared to individuals from
other social cultures. Naturally, it is inappropriate to apply the theoretical propositions
developed from samples in social culture A to predict or interpret the behavior of individuals
in social culture B. Moreover, considering the more complex dynamic changes caused by the
interaction between various environmental factors (including those arising from different
ecological contexts or environmental shifts) and different personality systems, we may need to
formulate new theoretical perspectives to interpret these dynamic changes more effectively.
Here, | wish to convey that the guiding principles of social cognitive research orientation should
be a suitable avenue for researchers interested in engaging in indigenous psychology to
contemplate their research topics, offering valuable insight for young scholars eager to explore
Chinese indigenous psychology.
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I1. Pan-cultural research and cultural system research

Since Professor Fwu claims that she is engaged in "cultural system research™ rather than
"pan-cultural research,” and the theoretical construction also clearly distinguishes the
comparison between the "Chinese views on education” and the "Western education view"
theory derived from the Chinese cultural system and the Western cultural system, the more
appropriate empirical research design that follows would be a cross-cultural comparative study
to highlight the empirical results under the educational viewpoints of each cultural system.
Indeed, the advocated viewpoints of the theory have significant cultural differences, which
should convince readers to acknowledge that the differences in the educational viewpoints of
the cultural system she proposes exist in the phenomenal world. However, it is unfortunate that
Professor Fwu's own empirical research rarely uses the cross-cultural comparison method to
verify her theoretical viewpoints. If Professor Fwu could conduct a series of cross-cultural
comparative empirical studies and utilize her own rigorous cross-cultural research design and
results to support her theoretical claims regarding the Eastern and Western educational views
proposed through the cultural system perspective, it would be more convincing. For example,
Professor Fwu argues that both Western and Chinese educational views place great importance
on the morality of effort; however, the meaning and operating mechanism behind the
psychological function of effort behavior, as explained by individuals in the two cultures, differ.
It would be worth deriving a cross-cultural comparative research hypothesis from this and
employing a cross-cultural sample research design to test the hypothesis. If the hypothesis's
predictions yield consistent empirical research results, then its theoretical viewpoint would be
more convincing.

In fact, Professor Fwu's research on Chinese indigenous educational psychology was
taught by Professor Kwang-Kuo Hwang. In his own research on indigenous psychology,
Professor Hwang has consistently cited the "one mind, many mentalities” view of the famous
cultural psychologist Richard Shweder as the highest guiding principle for his own indigenous
academic research: that is, "the differences in people's psychological operation phenomena in
different cultural societies should be the reflection of multiple mentalities under the same mind,;
therefore, when constructing theories, in addition to emphasizing the differences in the
connotations of different cultural surface behaviors, the pan-cultural universal view of their
psychological mechanisms should also be considered” (One mind, many mentalities;
universalism without uniformity) (Shweder et al., 1998, p. 871). In other words, according to

Shweder's "one mind, many mentalities” viewpoint, when conducting indigenous psychology
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or social science research, the so-called pan-cultural system and cultural system research
orientation are essentially two sides of the same coin, which are mutually integrated, not in
binary opposition, and there is no distinction between superior and inferior. They are like the
Chinese using chopsticks, Americans using knives and forks, and Indians using their right hands
as tools to eat. Although these reflect the differences in cultural systems regarding eating habits,
their common core is to satisfy the psychological needs of hunger, which are fundamental
psychological needs for all humanity. In other words, in the process of theoretical construction,
whether it is a "hard-core™ theoretical model that emphasizes the deep level of formal structure
and pan-cultural universality (such as Professor Kwang-Kuo Hwang's self-mandala theory
model), or a "soft-core™ theoretical model that stresses the specific behavioral connotation level
and cultural differences (like Professor Kwang-Kuo Hwang's Chinese power game model of
face and favor), both can provide valuable knowledge construction for humans. The two can
coexist and even integrate, and there is no right or wrong, superior or inferior (Ye, 1998).
Therefore, an excellent indigenous social science or psychology theory construction should be
able to explain the problems of habitual behavioral differences derived from cultural system
variations, and at the same time be able to answer the core questions of pan- (or cross-) cultural
common psychological operating mechanism (Yeh, 2011, 2023). The two should integrate with
each other rather than lean toward one end or the other.

I11. Reflective Emic Research Orientation and Reflexive Etic Research Orientation

It is an evident fact that there are differences in the psychology and behavior of individuals
across various cultural societies; however, the universality of their psychological and
behavioral manifestations, despite these cultural differences, is a common goal pursued by all
fields of social science. How should indigenous psychology researchers view and explore the
differences in surface behaviors among diverse cultures and their relationship with underlying
psychological processes? "Culture™ provides an explanatory framework for understanding
phenomena around the globe, but different cultural societies possess distinct epistemologies.
The development of local cultures is influenced by numerous factors, including history,
geographic environment, language, religion, and social customs, all of which contribute to these
differences. For instance, in India, cows are considered sacred animals, and some Indians even
believe that cow dung can prevent radiation and cow urine can cure all diseases. This belief is
rooted in traditional Indian cultural concepts. Although different cultures possess unique

characteristics—such as language, beliefs, traditions, and values—there are also universal
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commonalities in human psychology and behavior. For example, all cultural societies have
norms and beliefs regarding life and death, marriage, family, and social morality, among other
aspects of life. They also share personal relationships; all have ways of expressing themselves
through creation and communicating through various forms of art, music, dance, and legends.
These commonalities reflect the shared experiences and needs of human beings, fostering cross-
cultural communication and understanding. Therefore, when conducting indigenous
psychology research that respects and maintains cultural diversity, we should also focus on the
commonalities across different cultures.

Setting aside the hegemony of Western mainstream psychology in knowledge domination,
from the perspective of Chinese psychology intellectuals, one would ask: Why do scholars need
to construct indigenous psychology theories or conduct indigenous psychology research? This
is because the existing (especially Western mainstream) theories and constructs cannot
adequately explain or interpret the indigenous psychological and behavioral phenomena we
observe or wish to discuss. Researchers must seek a new way to describe or explain the
indigenous psychological and behavioral phenomena we want to analyze. Indigenous (new)
theories or constructs offer solutions to meet these needs. Therefore, psychological and
behavioral phenomena form the foundation of reality. They need to be explored, reflected upon,
and clarified rather than directly applied to existing theories and constructs. The clarification
and explanation of new phenomena are prerequisites for constructing new theories and
constructs. If researchers fail to capture the subtle differences among various cultural
phenomena, they may not see the necessity of creating new constructs or theories to
differentiate these differences. However, there are at least two entry points for explaining the
content of the phenomenon: one is the phenomenon at the surface level, and the other is at the
deeper structural or mechanistic level. When we concentrate on surface phenomena, we may
identify numerous differences between cultures and develop many indigenous psychological
concepts and corresponding theories to describe these cultural variations. This is often referred
to in the plural as Indigenous Psychologies; however, if we focus on phenomena at the deeper
mechanism level, scholars may discover that cultural differences are less significant, or may
only create a few, or even just a few common psychological concepts and corresponding
theories. In this case, can it still be termed indigenous psychology?

The words "emic" and "etic" were first proposed by linguist Kenneth Pike in the field of
anthropology in the 1950s to describe two different approaches to studying human behavior
and culture. Emic approach: refers to examining the cultural phenomena of members of the

society from the social interior of the group being studied, using internal concepts, categories,
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and meanings that are meaningful to the members of the culture to explore. Etic approach:
involves analyzing and exploring the social culture from the perspective of the social exterior
of the group being studied, using external categories and concepts as the framework for
analyzing the social and cultural phenomena. Below are two research methods that | recently
proposed: the reflective emic approach and the reflexive etic approach (Yeh, 2023), which are
used as references for dialogue with cultural system research and pan-cultural research.
Reflective emic orientation: refers to researchers who, after reflecting that current (or
mainstream) psychology’s existing theories and construct cannot appropriately explain the
cultural psychology and behavioral phenomena of the studied (or indigenous) group, therefore
reconstruct new theories or constructs to explain the special indigenous cultural psychology and
behavioral phenomena of the studied group. Professor Fwu's "role obligation theory of self-
cultivation” (Fwu, et al., 2021, 2022) is an example of reflective subject orientation research.
Daharma is an Indian research topic (Bhangaokar, 2020), referring to a unique concept in the
practice of Buddhist teachings in Indian culture. In contrast, Amae and Super-Ordinary Bias
are concepts of phenomena in Japanese cultural society, proposed by Doi Kenro (Doi, 1992)
and Ohashi Ryutaro, Yamaguchi Yuki (Ohashi & Yamaguchi, 2019), respectively. These
concepts are formed in the cultural context of their respective societies and reflect the unique
values and behavioral patterns of each culture.

While the reflective subject-oriented research method contributes by examining the
limitations of mainstream theories, it faces criticism for being biased due to "cultural
encapsulation” (Wrenn, 1962). This term describes the notion that it offers only a single cultural
perspective while neglecting other social and cultural phenomena and knowledge, which can
lead to the tendency of substituting the real world with stereotyped impressions. When an
indigenous theory overlooks the differences between individuals in society or refuses to engage
with other cultural perspectives—including mainstream ones—»by remaining confined to the
indigenous viewpoint, it also exemplifies a bias of "cultural encapsulation.” The reflective
subject-oriented research method's limitation lies in the fact that these theoretical models can
predominantly explain psychological and behavioral phenomena within their specific cultural
contexts. Consequently, they represent culture-specific theoretical models. This limitation
diminishes the external or ecological validity of the theoretical model when applied to different
social cultures. Additionally, these theories struggle to address and explain the psychological
and behavioral changes in a society resulting from social transformations, as they typically rely
on traditional or historical contexts rather than contemporary social environments, making them

inadequate for predicting future trends in psychological or behavioral changes.
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Furthermore, when a culture-specific indigenous theory explains observed differences in
multicultural phenomena, it usually assumes that there are commonalities among people of the
same culture and differences among people of different cultures. However, culture remains an
underlying hypothetical concept that is not directly observed for an entity but rather inferred by
researchers from its manifestations. In any given society, rich and complex meanings, beliefs,
practices, symbols, norms, and values can illustrate the underlying attributes and characteristics
of the culture. However, these elements are still not the culture itself. This indicates that the
beliefs and values of members of a particular social culture are not identical but rather diverse.
Fischer and Schwartz (2011)'s empirical research supports this argument. They analyzed three
large data sets, including the Schwartz Value Survey conducted on 41,968 participants in 67
countries, the Portrait Values Questionnaire survey with 42,359 participants in 19 European
countries, and the World Value Survey involving 84,887 participants in 62 countries, each
measuring different types of values. All empirical results from these three large data sets show
that consensus in the priority of values between different countries is greater than the
differences, refuting the claim that culture determines personal beliefs and values. In other
words, individual differences within a country or culture are more prominent than cross-cultural
differences. These results remind us that a good indigenous theory should be able to explain
individual-level differences in addition to describing cultural-level differences, especially
differences in individual thoughts or motivations (Yeh, 2023).

| believe that using a reflexive etic approach to construct indigenous theories, rather than
a reflective emic approach, is more likely to help researchers achieve the dual goals of
considering both individual differences within culture and society and cross-cultural
differences. The reflexive etic approach is also a form of reflection, but it reflects on the
commonalities between one's own cultural phenomena and mainstream or foreign cultural
phenomena. It attempts to propose a new concept or theory that can be applied to all human
cultural societies, while also explaining the phenomenon of cultural differences. In other words,
the reflexive etic approach seeks to integrate cultural differences and individual differences into
a systematic framework, thereby constructing an indigenous theory that can explain both
cultural differences and individual differences. This theory also aligns with Shweder's * one
mind, many mentalities."”

Recognizing the limitations of the reflective emic approach, the dual filial piety model
constructed by individuals in the early stage reconceptualized its theoretical viewpoints in the
second stage through a reflexive etic approach (Bedford & Yeh, 2021; Tsao & Yeh, 2019). The
reflexive etic approach also considers the particularity of local culture, but it goes a step further
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by reflecting deeply on the similarities and differences between established indigenous theories
(or constructs) and existing theories (or constructs) in mainstream psychology, integrating these
similarities and differences into a more comprehensive systematic framework. This embodies
an application of the reflective emic approach to meta-reflection. Taking the filial piety dual
model as an example, the issue of filial piety has recently attracted wide attention from Western
academic circles due to the global aging trend. To more clearly convey the research results of
Chinese filial piety psychology, the filial piety dual model continues to emphasize the
significance of the concept of filial piety at the individual operational level from a psychological
perspective and redefines the concept of Chinese filial piety through the lens of the
"contextualized personality” variable. The so-called "conceptualization from a psychological
perspective™ is simply a return to the essence and characteristics of psychology as a discipline—
that is, to explain or interpret the causes of individual filial piety-related behaviors and
phenomena through the internal psychological mechanisms that reflect individual differences.
In addition to viewing filial piety as a "cultural norm or cultural value" that Chinese people hold
dear, it can also illuminate the implications and mechanisms of filial piety at the psychological
and behavioral operational levels through the lens of the concept of "personality” (Tsao & Yeh,
2023). The reflexive etic approach emphasizes the psychological mechanisms behind the
interaction between parents and children, while also considering the psychological and
behavioral content present in the surface of Chinese culture; thus, it has the potential for
application to any culture. Due to space limitations, details on how individual dual filial piety
beliefs and behaviors, once redefined through the "contextualized personality” variable
perspective, can correspond to the two structural essences of the psychological archetype of
parent-child interaction, how they can fulfill the two major basic psychological needs of
offspring, and how they reflect modern trends in changes in Chinese social culture, as well as
guidance on applying the filial piety dual model for cross-cultural comparative research, can be
found in Tsao & Yeh’s (2022) article, pages 246-257. Interested readers may refer to it
independently.

In fact, several recent empirical studies have expanded the application of the dual filial
piety model to cultures beyond the Chinese context. For example, Rozycka-Tran et al. (2021)
utilized the Polish version of the Dual Filial-Piety Scale and demonstrated that the factor
structure of the scale was invariant across genders and student/staff groups, confirming the
anticipated gender differences in filial piety beliefs. This finding enhances the cross-cultural
validity of the dual filial piety model in Eastern Europe, providing a comparative reference for
the East-West difference paradigm. Nainee et al. (2021) employed the Malaysian version of the
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Dual Filial-Piety Scale to explore the relationship between parenting style, filial piety beliefs,
and life satisfaction among Malaysian adolescents. Additionally, Lim et al. (2022) utilized the
English version of the Dual Filial Piety Scale with Asian and Caucasian Americans, illustrating
the cross-cultural relevance of the dual filial piety model regarding caregiving for elderly
parents and its potential to reveal significant filial piety differences in individualistic societies.
Zheng et al. (2021) also applied the dual filial piety model within moral psychology, examining
the relationship between filial piety and altruistic behavior, which was mediated by empathy,
moral identity, gratitude, and a sense of indebtedness, while also analyzing the differing
moderating effects of these mediators between Chinese and Indonesian participants. Qiao et al.
(2021) investigated how the relationship between filial piety and moral disengagement in
Chinese and Islamic societies was mediated by the dark triad, along with cultural differences in
these mechanisms. All of this empirical evidence supports the cross-cultural applicability of the
dual filial piety model, highlighting the dual characteristics of the concept and theory of dual
filial piety: universality and cultural specificity.

1VV. Conclusion

It is not inappropriate to use the cultural system orientation to construct an indigenous
psychology theory; however, it is easy to fall into binary opposition thinking. For instance,
people often tend to frame research problems and interpret observed phenomena in terms of the
opposition between Eastern and Western cultural systems, the construction of discovery versus
invention theories, rights-based versus obligation-based frameworks, and the binary distinction
between vertical achievement and non-vertical achievement goals. Individuals frequently
categorize observed phenomena into binary oppositions, such as beauty and ugliness, good and
bad, right and wrong, East and West, and so on. This binary opposition approach is prevalent
within the framework of social comparison, but as researchers, we must reflect on whether the
criteria for classification are artificial or based on an entirely objective standard. Taking the
binary distinction between vertical and non-vertical achievement goals as an example, can the
achievement goals expected by significant others or society differ from those expected by
individuals? Is it not possible for the achievement goals that parents expect of their children to
align with the goals that the children set for themselves—such as development in sports and
talents versus obtaining good grades in school and securing a good job? Thus, is the
determination of longitudinal and non-longitudinal achievement goals a subjective choice made
by the researcher, or is there truly an objective standard for such classifications? If there are no
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absolutely objective criteria for any classification concept, researchers might approach the
understanding of phenomena more comprehensively through a "binary relativity™ perspective.
From one perspective, a goal may be assessed as a longitudinal objective, while from another
perspective, it may be classified as a non-longitudinal goal, depending on the significance of
the research context (for instance, if we can specifically select samples where both parents and
children agree that achieving good grades and finding a good job are common achievement
goals, or both agree that pursuing development in sports and talents are common achievement
goals to study). This relativity reminds us that the binary oppositions resulting from
classification concepts are usually artificial and subjectively determined by the researchers
themselves. They are not absolute and may differ from the views of the subjects. External
contextual factors can also affect their evaluation or classification results. In other words, binary
attributes can flow and exchange with each other; they are dialectical, like the relationship
between yin and yang. Therefore, researchers should not be overly limited by the constraints of
these conceptual classification frameworks. Suppose we can adopt the thinking of the social
cognitive research orientation mentioned above. In that case, when engaging in indigenous
psychology or social science research topics, we should consider the personality system (human
factors) of the research object alongside its environmental context (environmental factors). The
two will interact with each other, having a complex impact on people's behavioral performance
and evolving over time. These interactive effects will produce a dynamic change process, rather
than viewing the research topic from a static and essentialist perspective, as researchers with a
cultural system orientation might. Thus, academic research development will resemble an
evolutionary process, much like the process view, which continues indefinitely. Further
consideration reveals that the environmental context will influence any evaluation and
classification; thus, it is fundamentally an evaluation and classification made in relation to the
conditions of that context and, therefore, not absolute or objective. At this time, the view of
"binary vacuity" seems particularly applicable. The so-called binary vacuity refers to the fact
that the existence of things in the world is not constrained by binary opposite attributes such as
right or wrong, good or bad, superior or inferior, East or West. If a thing reflects these binary
opposite evaluations, it actually only reflects the perspective and framework position of the
evaluator or researcher, while the receiver or interactor can have his own unique perspective
and evaluation position. The so-called binary opposite evaluation and classification is
fundamentally a part of the existence of "vacuity.” This "vacuity™ exists in the mentality and
state of mind of the evaluation or classification subject. Because everyone has different values,

cultural backgrounds, experiences, etc., they will have varying views on things. In other words,
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binary opposite evaluation or classification is fundamentally "impermanent” and "non-
constant." Therefore, binary oppositional evaluations or classifications are not objective facts
but rather relative assessments or classifications influenced by the subjective factors of the
parties involved.

Finally, this article emphasizes that researchers should approach the binary opposition
viewpoint from a broader perspective, allowing them to think more flexibly about their research
topics and develop their own indigenous theories. This open-minded approach helps to break
rigid thinking patterns and encourages researchers to be more accepting of multiple viewpoints.
Regarding the binary vacuity view, it stresses that the essence of things or phenomena is not
limited by binary opposition but is instead shaped by the subjective perspective of the evaluator
or researcher. The aim of advocating for this research mindset is to promote deep reflection on
the complex interplay between subjectivity and objectivity. Overall, this article urges
researchers to contemplate more carefully when examining things or phenomena and advocates
for tolerance in accepting different theoretical perspectives. Such a call is thought-provoking
and aids in fostering a more open and inclusive academic environment and social atmosphere.
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